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Preface

This case study was a medical educational development project undertaken as part of my Masters in Medical
Education dissertation whilst I was working as a foundation trainee at the Luton and Dunstable University Hospital.
Throughout my foundation training I noticed the challenges junior doctors faced in the workplace related to learning
and putting theory into clinical practice, | wanted to undertake a project which specifically analysed and attempted
to overcome some barriers in one of the busiest clinical environments, the delivery suite, and encourage others to
think about improving workplaces to benefit their trainers/learners.

Being a foundation doctor is by no means easy, several factors influence the experience including the job role itself,
the colleagues we work with, the institution and its attitude towards junior doctors but also our peers and the
individual themselves. Perceptions, attitudes and motivation change as regularly at the rotation, people around us
and learning opportunities.

There are many people I would like to thank who have contributed in some way, shape or form towards this project
and assisted me during this journey:

Dr Clare Morris, my project supervisor, for her valuable thoughts and suggestions and feedback throughout the
whole masters, especially during this project. Without her guidance I would have exited this course a long time ago
and probably never would never have got the “Medical Education Bug”.

My colleagues and the staff at the Luton and Dunstable University Hospital, especially Dr Amir Reyahi, Ms
Shahnaz Akbar and Ms Samita Das, for their support and belief in medical education and for encouraging and
nurturing my enthusiasm for workplace changes to enhance learning for junior doctors. I am very grateful for their
time and efforts to allow my ideas to transpire into clinical practice, especially with their busy schedules.

Miss Sanchia Rima Biswas, for spending her free time proof-reading this report and providing invaluable advice and
guidance which resulted in a report worthy of submission.

Prontaprint Kensington (Shila and Raju Raithatha) for printing, binding and making the report aesthetically
beautiful, if nothing else, at least it looked the part.

Finally, thank you to all who have listened to me talk about nothing else other than writing this report and gave me
support during this phase of my life, but most importantly during the whole process, a break from reality!
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Chapter 1 - Summary

The delivery suite is a busy and challenging environment for junior doctors. Here, frequent clinical emergencies and
service demands commonly act as barriers to learning. An educational development project was undertaken in the
delivery suite setting with an aim to see if educational interventions would help overcome barriers to learning in this
busy workplace, and thus, enhance learning experiences for junior doctors. This project found that learning and
teaching can take place regardless of how busy the working environment is. Opportunistic learning can be found
through ward rounds, and a learner centred induction programme improves junior doctors’ understanding and
confidence in treating patients. Furthermore, discussing medical education in timetabled teaching can help barriers
to learning be overcome. Having a curriculum which is relevant and focused to the learning of junior doctors within
a specific department gives them an opportunity to undertake self-directed learning, link it to their daily practice and

also provides a focus for workplace based assessments.

Junior and senior doctors both understand and appreciate the importance of overcoming barriers to learning and
enhancing learning experiences for junior doctors, especially by making junior doctors feel more integrated team
members and giving them ownership and responsibility for patient care. The findings from this project will help
shape future practice locally and should be continually evaluated and improved to benefit the learning experiences

of junior doctors in the delivery suite.
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Chapter 2 - Introduction

This is an educational development project report for the MA in Medical Education project. It highlights the
rationale for the project during this introduction and then moves onto the literature review, ethical consideration and
methods sections. The findings and discussion which outlines limitations and future work follows, ending the report

with a conclusion.

This study draws upon my lived experience as a junior doctor working for four months in the delivery suite at the
Luton and Dunstable Hospital. I became well accustomed to the busy workload, pressures and stresses that exist on
a daily basis in this clinical setting. Due to intense workloads, large volumes of patients, regular medical
emergencies and ongoing increases in administrative tasks, it can be difficult to have a positive learning experience
or actually allocate time for learning/teaching. For example, during rotations, many junior doctors can perceive it as
a “survival exercise” (Bligh, 2007). Having experienced it first hand and continuously witnessing the tensions
between service demands and learning arising from knowledge acquisition and participation split, it is crucial to
recognise the value of mobilising the learning that occurs during working. Arguably, the busy clinical workload and

medical emergencies should encourage and allow for increased opportunistic learning.

Project Rationale

The research question developed and stemmed from my experience as a junior doctor in this department. I wanted to
undertake an educational development project that aims to enhance the learning experience for junior doctors in the
busy delivery suite setting, specifically by overcoming barriers to learning through implementing changes. Junior
doctors want to learn, senior clinicians want to teach, and a busy department means there are ample opportunities for
learning/teaching to take place, however, in reality it unfortunately does not. As a junior doctor in the delivery suite
the daily workload varies by the hour and thus the workplace cannot and does not always offer the same learning
opportunities to all learners (Billett, 2002). If this is the case, there needs to be a method of appreciating and
encouraging the learning process for junior doctors, so that opportunities that do arise are maximised, and a
consistent and fair environment exists. It is for this reason that this educational development project was undertaken.
Learning can arise from engagement in the workplace but from my experience it seems that the learning has to be
made truly explicit for this to happen, influences such as Lave and Wenger and Billet have inspired me to think from
their theoretical position and thus through this project, I aimed to shape, change attitudes towards, and maximise
learning for junior doctors in the delivery suite by attempting to overcome barriers in the workplace. Not only would
it help with learning during this specific rotation, but it will also allow knowledge/skills to be transferred in future

rotations and throughout ones career.

Publishing Partner: 8
International Journal of Scientific and Research Publications (ISSN: 2250-3153)



The divide between medical and midwifery team although historical in principal, can still be experienced in the
workplace. Learning opportunities are prioritised in the delivery suite for midwives and midwifery students, such as
normal deliveries. As a result of this, motivation and self-esteem is low amongst junior doctors as they are just
expected to undertake the same clerical and clinical tasks. In the literatures, this has been described as workplace

affordances being unevenly distributed (Billet, 2001).

I want trainees to lead change in overcoming this and felt strongly that the best way for this to start taking place was

by doing something actively myself, my starting point being this project.

From an organisational context, previous attempts to change workplace learning by senior clinicians in this
department have not been well received by junior doctors and therefore not followed through or reformed for re-
implementation. This may be due to a lack of engagement by junior doctors, complex working patterns, increased
clinical workload or a lack of participation in involving junior doctors prior to implementation. The hospital has
received negative feedback for two successive years related to teaching and training for junior doctors. This has been
both through the foundation programme and general medical council annual feedback questionnaires completed by
junior doctors at the end of their year placement within their hospital. The specialty of obstetrics and gynaecology in
is now less competitive to apply for than previously and is a direct result from fewer applicants to this specialty as a
career choice, competition ratios have reduced from 7.12 applicants per place in 2008 to 6.59 in 2009 and 6.02 in

2010 (MMC, 2013).

If learning experiences were enhanced for junior doctors during a four month rotation as a foundation doctor, it may
possibly encourage more applicants to this specialty. From a national and international perspective, it has been well
documented that newly qualified doctors feel that they are underprepared for the role they are about to undertake
upon qualification (Illing et al, 2008), this is also echoed and agreed with by qualified healthcare professionals from
a variety of medical specialties, including obstetrics (Goodfellow and Claydon 2001, Moercke and Eika 2002, Smith
and Poplett, 2002, and Burch et al. 2005). The professionalisation of medical education agenda in the UK responded
to these issues, including effectiveness and efficiency of medical training, the emphasis is now a shift towards
educational roles and responsibilities of educational/clinical supervisors and faculty development initiatives (Hilton,

2005). The overall aim being to “upskill” individuals, by learning as acquisition.

This project differs as it responds to the workplace as a whole, involving the whole team and is trainee led as

opposed to trainer led.
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Project Direction

This project charts and enunciates different elements that comprise learning in the delivery suite setting and looked
to enhance understanding in the area through the evaluation of trial interventions. As this project report relates to
education development that has been undertaken, a literature review follows this introduction as its own section. The
key research question/aim and its sub-sections will follow the literature review to relate and correlate the need for
this project with already published work. Overall, the aim was to encourage learner centred and learner led learning,
with a faculty in place to oversee, develop and continually improve the learning environment and platform for junior

doctors by including them in their work.

Working as a junior doctor entails dealing with a variety of workload and shift patterns, commonly leading to high
levels of stress, anxiety and in some cases, initially compromising patient care (Paice et al, 2002 and Lempp et al,
2004). If workplace development can improve or overcome this, the likely outcomes are always going to be positive
ones for junior doctors, the workplace and most importantly, patient care. If the rotation encouraged teaching and
learning “on-the-job”, and was facilitated by senior clinicians to oversee the curriculum or learning objectives so
that they are relevant to the clinical priorities and needs for patient care, the above barrier may possibly be lessened

or eventually, even overcome.

The four areas that will be explored for the literature review are: induction programmes in medical education;
workplace based learning in general; the use of a curriculum in medical education; and the importance of ward
rounds as a learning/teaching tool. These areas were identified based on a learning needs assessment from my own
experience and other junior doctors that have worked within this department. The interventions trialled were my
own proposed original ideas and discussed with junior and senior doctors and tailored towards the needs of the
junior doctors. Together we identified that an absence of these four interventions, prior to this project, were
important reasons why junior doctors had a lack of clear direction towards learning. They could be identified to
improve shared teaching/learning between senior and junior doctors and most importantly, would ensure barriers to
facilitated learning were overcome in the delivery suite. These interventions are derived from the workplace based

learning stance that learning is embedded in the practice of the workplace (Lave and Wenger, 1991).

The importance of this development project taking place is based on the above, coupled with my first hand
experience of working in this department as a junior doctor. My aim was to undertake an educational development
project to find out first hand whether interventions can improve/enhance learning in the workplace for junior
doctors. The faculty and department can then work to further enhance and sustain effective workplace based
learning for junior doctors. This is directly linked to previous research and evidenced in literatures that will be

explored both in the literature review and discussion sections of this project report. This project will contribute to the
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existing understandings and practice of this specific department and overall to the evidence base of medical

education related to this work.

The findings of this project have the potential to and intends to expand on and redefine current practice with regards
to ward rounds, the use of curricula for a junior doctors rotation and induction programmes whilst also ensuring it
focuses on medical education and the learning process for junior doctors overall in this particular delivery suite. This
will have very specific outcomes that ensure the learning and knowledge to be gained by junior doctors is applicable

in helping improve the care they deliver to patients in the department.

The above combined makes this project unique in the sense that it is trainee led and driven, whilst empowering the
department to take ownership during and after this specific project completion by facilitating a faculty to continue

developing and enhancing learning for junior doctors in a real clinical workplace.
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Chapter 3 - Literature Review

A cross section of literature to provide a rationale related to the chosen interventions will be explored, common
themes expounded and dissenting views highlighted. As the title suggests, the ultimate aim of this project is to
overcome barriers to learning for junior doctors in the delivery suite. This section is not a traditional literature
review of all literatures, but rather a select set of literature to shed light on the issues pertinent to junior doctors
learning and this projects’ interventions. Discussion centred on these specific areas is of particular significance as
there is scope for the interventions to be implemented on a permanent basis if they are deemed to be successful.
There is a vast amount of literature which has not been reviewed as it is beyond the scope of this project, but are still

important contributors to the evidence based of medical education.

Induction Programmes

The resounding acceptance of induction programmes is an emphatic validation of this particular system of learning
enhancement. Nuances are found in the mode of delivery of such programmes but their need/implementation is

almost universally supported.

The lack of confidence and preparedness of newly qualified doctors is introduced as the catalyst for the creation of
an induction programme in each of the papers studied. For example, Brown et al (2007) articulates the difficulties
faced by new doctors and is one of the few papers to hint at voicing a dissenting view. This study reveals that a lack

of formal guidance and support were common characteristics associated with the first few days in employment.

The authors’ findings demonstrate that a lack of support from colleagues leaves many new doctors feeling redundant
and that progress is further stifled through a general lack of recognition and the repetitive nature of some tasks. To
defeat the notion that a doctor’s first year is one to be endured not enjoyed, the authors assert that new doctors
should be placed in an environment where learning is clearly structured and facilitated. Crucially, they state that
challenges abound even after a useful induction period. Rather than advocating a set induction schedule, their
emphasis is placed on giving new doctors the guidance necessary to making a confident start in interpreting and
delivering their role as well as allowing them to reflect upon and articulate their formative experiences as openly as
possible. The authors conclude that ongoing, systematic training for both trainees and supervisors is the solution that

educators should consider.
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Donaghy’s study in 2008 developed and evaluated an induction programme for junior doctors entering foundation
practice. The findings supported the implementation of a programme that was standardised, comprehensive and
robust. Significantly, all the trainers surveyed thought it was important to have a standardised induction programme.
“Standardised” is the operative word in this study as it is later noted that practices not offering a standardised

programme were especially vulnerable to challenge in the future.

The notion that consistency and standardisation are key components to structured learning are further elucidated by
Nathavitharana’s study (2005) advocating the use of an online generic induction package. The package was
developed through multi-professional collaboration and incorporated best practices in e-learning with the aim of
enhancing patient safety and potentially ending decades of repetitive teaching. Nathavitharana stresses the
importance of making inductions efficient and urges clear guidance on which topics should be covered, in what

depth, and how frequently.

It is also important to acknowledge the psychological upheaval from student to junior doctor that necessitates their
development. Both Berridge et al (2007) and Evans et al (2004) test the effects on perceived confidence and
assessed clinical skills of an induction period. Both studies highlight the concern that junior doctors find their new
roles stressful and the transition abrupt. The findings revealed that junior doctors lacked both confidence and ability
with regards to clinical skills. Prior to embarking on training programmes, their perceptions about their own abilities
were characterised by negativity. Having completed structured inductions, their fears and anxieties were largely
assuaged. Both studies advocated the importance of shadowing and clinical skills training during the programme.
Berridge et al’s paper also encouraged the need for full days of shadowing, allowing the additional transmission of
experience and generic skills from outgoing junior doctors. A refinement of the balance between practical learning
and academic learning was also encouraged by the authors. The conclusions of both reports were equally emphatic
and embody the consensus on the implementation of induction programmes: they enable learning through the
uplifting of confidence and clinical skill-sets and, with ongoing improvement, will form the backbone of learning
curricula. From a theoretical stance it could be seen as “legitimate peripheral participation”, involving the junior
doctors in the workplace by making the induction relevant to their workplace before they have even started, making

them feel already part of the team and prepared for what is about to be experienced (Lave and Wenger, 1991).

Project intervention link — to trial an induction programme which is focused on the needs of junior doctors, to

improve confidence and clinical ability for their role in the workplace.
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Learning in the Workplace

Workplace based learning is of fundamental importance to the development of junior doctors. Literature in this area
has illuminated a variety of methods used to aid workplace based learning, the spread of emphasis and the fact that

the debate is framed in different ways.

Some academics have written about creating appropriate situations for learning and how both context and content
are important for creating appropriate learning environments. Morris (2003) focused on the ways in which active
and purposeful observation can be used to structure and guide learning in opportunistic settings. The paper describes
how observation must be purposeful to be effective and that a situation must be created to facilitate purposeful
observation. Thus, the author advocates the use of “observation guides” to structure the learners’ observations,
bringing to the fore relevant existing knowledge, skills or attitudes in readiness for further learning. The ability to

organise observational scenarios is also cited as an important step in assisting a learner’s transition.

The idea of creating effective learning situations is further highlighted by Hutchinson (2003). The difficulty of
establishing rules of teaching that fit all possible situations is a theme that is introduced at the outset of this study.
Hutchinson asserts that there is no right or wrong way to enable learning; rather the educators’ emphasis should
focus on setting up conditions that will most effectively allow any given approach to work. Steps that can enable
such conditions include; setting up a positive learning environment; finding out more about learners and their

experiences/skills, identifying objectives for them and appropriate preparation.

The onus of creating a suitable environment for learning is placed on the faculty, more specifically in the context of
centralised faculty development activities (Steinert et al, 2010). Activities organised by central faculty bodies were
deemed to aid the personal and professional development of doctors and proved to be an empowering source of
learning and self improvement. McKimm and Jollie (2010) highlighted that an e-learning programme for clinical

teachers set up by The London Deanery was also held to be a valuable adjunct to other learning in methods.

From these studies, it is clear that see the primacy of the idea that fostering appropriate situations for learning is
important; whether established by the faculty itself or not. Okuda et al (2009) identify a disconnect between
classroom learning and learning in the clinical environment. The authors alluded to other studies that asserted the
effectiveness of simulation in the teaching of basic science and clinical knowledge, procedural skills, teamwork, and
communication. Gordon and Pawlowski (2002) also stated that simulators provide doctors with a valuable learning

tool, particularly if they are designed to help students fill in the gaps in their own education, on demand. In this way,
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simulators can be used alongside traditional tools of teaching to facilitate greater productivity in workplace based

learning.

Project intervention link — To trial creating appropriate and effective learning situations and environments
whilst using purposeful observation with faculty involvement. Proposing simulation to overcome barriers
may be beneficial at a later stage but at present raising awareness of the importance of medical education
related to junior doctors learning is more beneficial and therefore will be trialled to create a positive learning

environment.

The benefit of a Curriculum

Reform of entrenched, traditional views of curricula was taken up by Harden and Stamper (1999). In their study,
they advocated a spiral curriculum as a means to assisting learning. This curriculum encourages the iterative
revisiting of topics, subjects and themes throughout the course. It encourages a deepened understanding of a topic
with each successive encounter building on the previous one. Productive repetition and constant reinforcement of
learned skills was stated to be its hallmark. The study relates to a largely formal system of learning where courses
are integrated, learning reinforced and complex ideas imparted in logical sequence with greater depth over time.

Traditionalism is challenged but in a very formal, codified manner.

The alignment between more informal curricula with formal competency based curricula was sought by Cottingham
et al (2008). Their study once again talked of reform but differed radically from Harden’s more codified approach.
The authors advocated a school wide culture change to improve the informal curriculum of medical education. The
objective of the study was to foster a more caring, respectful, and collaborative culture, enhancing the informal
curriculum so it would more consistently embody and reinforce professional values. The synthesis between informal
and formal curricula was recognised as being crucial in creating respectful, compassionate and knowledgeable
doctors. Importantly, the culture change initiative revealed a sharp increase in students’ educational experiences,

particularly when compared to historical patterns.

The relevance of informal learning is further discussed by Swanwick (2005) who stated that there were other aspects
to learning beyond technical instruction. He encouraged the identification of strategies to enhance informal learning
in the workplace in which increased attention is paid to the development of the medical apprentice within a
community of social practice. Such strategies were deemed to include the establishment of strong goals, the use of
improvised learning practices, attention to levels of individual engagement and workplace affordances, immersion in

professional discourse and behaviours, support in relation to the development of a professional identity and the
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provision of opportunities to transform social practice. Crucially, Swanwick warned against the wholesale redesign
of medical curricula as he perceived the danger of fragmentation reduction in practical experience and a loss of
access to social practices. This is an important caveat in the debate because it urges the need for carefully formulated
thought when considering reform. Swanwick concisely articulated this by stating that restructuring medical

education should not lead to the loss of the processed that facilitate the progression of the medical apprentice.

A study by Harden et al (1999) promoted outcomes based education as a force for good in curriculum development,
once again illustrating the point that many different reforms in medical education have been suggested. The
emphasis here is on the “product”: what sort of doctor is being produced as opposed to the educational process.
Educational outcomes should be clearly and unambiguously specified and should determine: the curriculum content
and its organisation; the teaching methods and its strategies; the courses offered; the assessment process; the
educational environment and the curriculum timetable. If learning outcomes are explicit and clear, the curriculum is

easier to mould and adapt to ensure these outcomes can be met.

The advantages of such a system are allegedly numerous. They include: greater accountability; greater flexibility;
more self directed learning; greater clarity and a continuity of education. Such advantages have obvious appeal and
illustrate the different routes that can be taken to enhance medical education. A study by Smith et al (2007) ties
together all of the aforementioned themes in this area. The authors encourage a shift away from past educational
methods through a system they have identified but this time with a twist: they are encouraging reform that is
inspired from the past. They identify patient centred learning (PCL) through the creation of a virtual practice
populated by a panel of virtual patients as a key learning construct. This method is revealed to improve upon related
past methods as PCL virtual patients return for multiple visits with their student doctors, demonstrating how diseases
change over time, interact with other diseases and risk factors, and are influenced by psychosocial factors. This new
approach is deemed to be an improvement as it allows the curriculum to be organised around the patients, both real
and simulated. Learning from one’s patients is an ancient methodology but it fell out of practice due to its practical

limitations. Virtual enhancements in PCL have enabled the regeneration of this entire area.

Study of academic literature has shown the evident need for reform in the use of curricula in medical education. The
most suitable method to deploy needs further investigation and its implementation must be carefully thought
through; wholesale redesign for its own sake has lucidly been articulated to be of little use. Whilst all junior doctors
in this department have a generic curriculum they are supposed to follow, in this department it is not always
applicable and therefore learning opportunities are easily lost because they do not formally correlate. The learning
opportunities and needs for junior doctors need to be harnessed so they are relevant to their work and own learning

objectives.
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Project intervention link — To trial a “theme of the week” curriculum which is relevant for junior doctors in
the delivery suite and gives a focus for workplace based assessments, whilst ensuring a benefit towards actual

clinical practice.

Ward rounds

The fundamental importance of ward rounds and their place as an essential activity for doctors in hospital settings is
a matter of fact and not conjecture. Clinicians use the ward round not only to set the working day, but to assess new
patients, form a diagnosis and develop a clinical management plan. They are seen as an ideal platform and
environment for workplace based teaching and learning to occur and academics have formed a clear consensus.
However, there has been considerable debate regarding how the educational value of ward rounds can be improved

as there is a sense that the utility of ward rounds is not always maximised.

For example, Kuper et al (2010) noted in their study that there was a clear disjunction between the teaching favoured
by staff doctors and the learning valued by their trainees. Staff doctors were of the opinion that they were not
imparting medical content knowledge on rounds, but rather that they were role-modelling particular skills, attitudes
and behaviours. The study found that trainees primarily wanted to learn content knowledge and that most of them
did not value the role-modelling system as much as they valued the acquisition of content knowledge. Clearly, there
is a gap in understanding due to mixed opinions that needs to be bridged by further research in order to boost

learning efficacy.

The idea that development is needed to enhance ward rounds as an educational construct is emphasised by Norgaard
et al (2004) and Qureshi and Swamy (2008), the latter voicing the need for reform in stronger terms. Norgaard’s
study emphasised the consensus view that ward rounds are a core part of a doctors’ hospital activity. The use of a
holistic checklist was championed by the authors, and it was considered to be a suitable tool for guiding and
assessing performance on rounds. Qureshi and Swamy (2008) cited this checklist in their study and advocated its use

on the basis that they felt it provided immediate, objective feedback and identification of areas for improvement.

The tone of this paper was starker than those written by other academics and their findings were at odds with the
consensus: A total of 32 (70%) of the trainees disagreed or were uncertain that they learnt something new on ward

rounds each day. The authors concluded that the educational utility of ward rounds was not being maximised and
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encouraged improvements by ensuring that those leading ward rounds should maintain the interest of all members of

the team.

The sharper, more critical tone deployed by the Qureshi and Swamy (2008) study is notably absent elsewhere but
calls for reform and development. Walton and Steinert (2010) assert that ward rounds are an opportunity for
powerful workplace based learning but state their educational impact needs improvement. They list two concrete
suggestions that can aid development including: (1) ward rounds should be facilitated so that as many group
members are as actively involved as possible, while being sufficiently controlled to ensure that teaching points are
clearly made; (2) whenever possible, the order of patient discussion should be pre-planned so that important clinical

issues and specific teaching points are addressed earlier in the rounds, before time pressures take over.

The focus on structure was taken up earlier by Stanley (1998) who considered the situations required to maximise
learning on ward rounds. Stanley emphasised the value of structuring discussion time into rounds, in a place out of
the hearing of patients and relatives, so that trainers and trainees could take full advantage of opportunities to impart
knowledge and discuss prevalent issues in a full and frank manner. Creating such situations leads to an open
exchange of ideas, and Bhangu and Hartshorne (2011) took this idea up when discussing the merits of consultant led
post-take ward rounds (PTWRs). The authors were able to succinctly show why PTWRs are so important to a junior

doctor’s development.

For example, it provides junior doctors with invaluable feedback from their seniors and if their diagnosis is changed
on the PTWR, it helps engender their own improvement in an appropriately safe environment without compromising
patient care or safety which is critically important. This study, like Norgaard’s, deals with the assessment of junior

doctors and how fundamental that is to maximising educational potential on rounds.

Project intervention link — To trial ward rounds which are learner centred and focused, based on the

opportunities available in the workplace and relevant to their role in the delivery suite.

This literature review highlights important and relevant contributions to the evidence base of medical education,
specifically those relevant to this project. This literature will be referred to later in the discussion section of this
report, when comparing and contrasting to the findings of this development project. It will also be used to help
formulate ideas for change and possible adaptations to current practice in the delivery suite to benefit the learning of

junior doctors in the future.
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Chapter 4 - Research Question in Context

Having summarised the main problems junior doctors were facing in the delivery suite with respect to learning and
reviewing many important publications in the above literature review, the main research question/aim that arose

was:

“What interventions can help overcome barriers to, and enhance learning in the delivery suite for junior doctors?”.

I wanted to ensure that I focused specifically on overcoming barriers that are faced on a daily basis, encouraging
teaching and learning to happen in the workplace and proposed a four stage intervention for this project so that
hopefully learning opportunities were enhanced for junior doctors in the busy delivery suite. After meeting with
junior doctors and senior clinicians in the department, ideas were shared and the conclusion was that a project like

this would help in the short-term and have possible have long-term benefits for the department as a whole also.

The above literature review highlights that learning in the workplace is important. Clearly barriers do exist, but can
potentially be overcome. For example, having relevant and tailored induction programmes and curricula may help
enhance learning for junior doctors. This provides crucial information on how ward rounds can be used as powerful
learning/teaching opportunities and thus learners leading or learner centred ward rounds are most effective. Even
though the literature provides invaluable information, the evidence base of medical education related to barriers in

the workplace to learning and enhancing learning for junior doctors is still limited.

Based on the above, my key researchable question/aim specifically looked at the following interventions for this

department/project:

Theme of the week — Curriculum intervention

Learner Centred Ward Rounds

Learner Centred Induction Programme

Medical Education related teaching in the Department

Publishing Partner: 19
International Journal of Scientific and Research Publications (ISSN: 2250-3153)



Chapter 5 - Ethical and Professional Conduct

This project focuses on current practice, the need for change and service development to improve and enhance what
is happening at present in this delivery suite, it is not critical of what is currently happening. The department is one
in which I have worked myself and therefore know most of the staff members that currently occupy it, including
junior/senior doctor colleagues, midwives and administrative staff. For this project I had to seriously consider my
personal and professional responsibility as a staff member in the same hospital, a previous member of the team in
the department, as a junior doctor’s representative for our hospital within the East of England deanery, but more
importantly, as an individual person and doctor. Ethical issues may lead to major implications in research, especially
if precautions are not put in place (Punch, 2009). Therefore, this section is to specify and highlight the main and any
additional responsibilities and considerations needed for this project, even if mentioned throughout the report when

applicable.

My personal and professional responsibilities included ensuring the safety of my colleagues and the department
whilst undertaking this project. Specifically relating to ensuring anonymity to anyone contributing and also ensuring
that colleagues were not pressured into providing biased information before, during or after the interventions. I also
had a professional and personal responsibility related to ensuring the barriers that have been highlighted during my
rotation, which has sparked and inspired this project, is addressed. Not only is this a duty to improve the learning for
other junior doctors, but ultimately, to improve and better care for patients. This responsibility and ethical
consideration is not only as an individual doctor, but as the junior doctor’s trainee representative for our region. |
have to represent my colleagues and ensure their voice is heard, but it is pertinent to keep anonymity and inform
colleagues that their views and opinions need to be shared, without risking their professional and career progress. I

therefore only included consenting participants and anonymised all data collected.

The common problem I encounter being a representative is that it almost always means receiving the
retaliation/arguments of view expression from senior colleagues. It has been stated that ethical issues can frequently
arise when there is a clash between personal and professional interests (Easterby-Smith et al, 2002), I will therefore
need to be extra vigilant in ensuring this does not happen throughout the project timeline and provide adequate

information to all involved and designed an information sheet for those who may participate (Appendix 1).

Even though this is the case and this project aims to help patient care improvement through enhancing learning for
junior doctors, it is vital that the department is not seen as a negative place to work or its reputation tarnished by
inaccurately publicising the reasoning behind this development project. This is especially important as the

department has recently received funding to open the new fertility centre in Luton and my project could influence or
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contribute to the feedback received by funders. The negative outcome being funding withdrawal if it is seen as a
poor department to work in and provide such specialist patient service delivery. Knowing that I will be continuing to
work in this hospital for another 11 months upon project completion, it is important that I do not act in a way that
negates the current practice taking place, upset individuals or the department in general and also make others feel
that the service and care being provided is sub-standard. Thereby, my initial contact, suggestions, discussions and
interventions will be based on a needs assessment, faculty development consideration within the department and
aimed at providing regular findings and feedback to all staff members, with the option of modification at any stage if
thought to be more beneficial to the development project. I will also ensure participants sign a voluntary consent

form to be involved at various stages of the project and emphasise anonymity when applicable (Appendix 2).

The named senior clinicians who will be helping me implement changes and trial interventions for this development
project also have important roles in the hospital. Not only are they senior clinicians working in the department with
roles and responsibilities related to patient care and service delivery, but also towards education and training for
junior doctors and medical students. Their involvement and actions are likely to influence how the department runs,
delivers day to day teaching and influences funding from both UCL medical school and the Foundation Programme
for junior doctors. If their involvement is seen in a negative light, or my project is portrayed in a negative way, their
personal and professional reputations and relations are at stake. All findings, including those with areas for
improvement, will therefore be fed back to the department and faculty for analysis and consideration for continual

development.

The above are the main personal, professional and ethical considerations that I had to assess and analyse prior to
undertaking and also during this project. Even upon completion, I still have to consider the above, as do the
clinicians involved. It is important to highlight that patients are not involved, care delivery is not altered and
therefore patient care is at no stage compromised. Most of the considerations relate to my colleagues in the
workplace and the department, upon discussion with the hospital ethical team and the university of Bedfordshire
ethics committee, it was agreed that this project is not primary research requiring NHS ethical approval due to it

being an educational development/improvement project and university ethical approval was granted.
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Chapter 6 - Methods

Project Strategy

This development project needed to be planned and executed in an appropriate, ethical and efficient manner that
does not disrupt the clinical setting, interfere with working relationships, or more importantly, compromise patient
care. Even though this is the case, the work undertaken needed to be accurate and reliable, whilst ensuring is was not
time-consuming for those involved. Various philosophies and approaches were considered and researched prior to
final selection of what would best fit this particular project at this particular time, the rationale behind the decisions

were scrutinised for the methods undertaken during the project.

This development project was conducted over a period of three months, initially starting as informal discussions
about challenges to learning in the workplace with various colleagues, including senior trainees and consultants and
consolidating problems with learning, approaches to improve it and sparking motivation for change with my junior
doctor colleagues. Leaving the department as a junior doctor in April 2013 and moving onto my next rotation, I
continued to work with senior colleagues in the delivery suite setting to form a faculty and assisted in facilitating
initial meetings. This proved to be an extremely valuable and unique experience as I had a different perspective and
now looked at what I used to experience firsthand within, from an outside view. Their main aim as a faculty was to
suggest, support and implement changes to help benefit the learning of trainees — the emphasis being on regular
meetings, problem-solving and commitment to sustaining changes in educational improvement or development. This
implementation is a subtle but important difference, the aim is not just to improve teaching skills for clinicians, but

more importantly, to focus on enhancing the learning environment within the workplace.

Having encouraged the creation of this faculty, it has given responsibility to named persons in the department, so

they now have ownership and a part to play in ensuring this is a continuous process even after this project ends.

By discussing the workplace of the delivery suite with junior doctor colleagues during and after my rotation in this
department, it soon became obvious that challenges do exist in the delivery suite and need to be overcome. After
highlighting these to the new education faculty, I proposed four interventions as a trial for this project as previously
mentioned. After agreement from the faculty, I worked outside of my working hours in my new rotation to form,
develop, implement and monitor these trial interventions over a period of ten weeks. This started with the learner
centred ward rounds for four weeks, a trial of a “theme of the week” curriculum for junior doctors for four weeks
and then ended with the new induction programme for junior doctors starting in the department. Each trial was to

continue whilst a new intervention was added in also (Please see Appendix 3). During this ten week period, the topic
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of medical education was introduced and discussed in various morning teaching sessions in the delivery suite to help
raise awareness of its importance in improving learning for trainees and facilitate improvement ideas for the faculty

that has been formed through real-time feedback in the actual workplace.

Before, during and after this ten week timeline, I was closely involved in facilitating, encouraging changes and

implementation, and supported the faculty by coaching and progressing different ideas.

Epistemology

The rationale and design philosophy for this project is best suited to a lens of interpretivism. There was some prior
knowledge prior to undertaking this project, but a strong belief that a significant amount could still be learnt and
unravelled, as answers are relative and multiple, depending on how one undertakes a study and analyses its findings.
The project focus relates to the interaction between participants, modified methodology similar to ethnographic data;
interviews and naturalistic peer observation in order to find out what the participants truly believe and capturing real
workplace learning through lived experiences, this is emphasised within an interpretivism stance. This project also
follows the paradigm of critical theory as it is seeking to look at under-represented information related to junior
doctors learning in a busy clinical workplace by applying knowledge from social sciences and social-theory in
medical education through reflective assessment. It looks to see how it can improve the learning and thereby change

for the better, something which is necessary in medical education research (McGahie et al, 2010).

There are also other components of the study that sway towards interpretivism, including the ontology that suggests
a subjective reality which changes and its methods and methodology. Having prior experience and knowledge in this
department and the way it works which affects the analysis and writing of the findings also fits in well with
interpretivism, as does the fact that the findings are constructing meaning from the phenomenon of interest. In this
case, gathering data from a variety of people, who all have different views and opinions to be captured. This study’s
methods are specifically with observed practice or in a sense, modified action research principles through qualitative
research forms. It was stated by Bunnis and Kelly (2010) that “different methodological approaches deliberately
include and exclude different types of data” and thus these methods provided invaluable information and contributed

significantly to this project.

The quality of the research was correlated with a workable sample size. In this department of a single hospital,
findings can be followed-up, junior doctors are present and the workplace is likely to be consistent with the same

consultants within a department following local guidelines and protocols for decision making (Bligh and Brice,
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2008). It also increases the likelihood that changes in educational practice at ground level will take place, something

which is noted to be difficult to achieve in medical education research (Cook et al, 2008).

Sampling and data collection

After careful consideration and exploration of options and methods to conduct this project, various research
methodologies were used in order to design, implement within and evaluate this educational development project. A
prospective cohort observational study was undertaken in the delivery suite at the Luton and Dunstable University
Hospital in Luton. It was longitudinal in nature as it followed the same group of people over a set period of time of
ten weeks on a weekly basis, with intervals of 1-5 days. The research/data sample was from clinicians currently
working in the delivery suite during the months of April to August 2013 (mainly junior doctors, senior specialty
trainees and consultants). Vital information was also sought from previous junior doctors working in this department

during 2012.

The sampling was specific and therefore only subgroup data was collected to ensure alignment with the project aim
(Saunders et al, 2007). In order for the project findings to be an accurate and realistic representation of what happens
in the workplace whilst highlighting the impact of the interventions, two main methods for data collection were used
— the recording of a faculty debriefing session after the project trial period and personal project diary notes of
peer/participant observation as ethnographic data to capture the learning prior to, during and after the projects’ ten-

week timeline.

The faculty debrief was facilitated by myself, but focussed on ensuring motivation for change and sustaining
practice following project completion. It has been highlighted in various previous studies that using focus groups,
participant observation and ethnographic data have a strong value in accurate findings for educational development
(Atkinson and Pugsley, 2005). Especially to enable one to gain an insider’s narrative and observe practice and

change as it happens (Barbour, 2005 and Bleakley, 2005).

Participant Recruitment

Participants were allowed to voluntarily opt-in after receiving the information sheet and signing a consent form
following a detailed description of the projects’ plan and intention. This included any doctor working within the
delivery suite setting throughout the duration of the project. It focused on clinicians/participants working within the
delivery suite, specifically junior and senior doctors on-call during the day and night in this department, to ensure

accurate and relevant findings. Feedback received was verbal and documented by myself for data collection.
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Relevance to project and Limitations

The methods were directly relevant to the overall research question, the topic of this project and its aims. The
methods allowed naturalistic observation prior to, during and after each intervention trial. It also allowed direct
contact with junior and senior clinicians in the workplace and access to the faculty that has been formed and is
overall responsible. It attempted to overcome barriers to learning in the workplace for junior doctors with
interventions to help improve learning experiences/opportunities. This not only met the main aims and was relevant
to the research question, but provided new information to the limited evidence base of medical education on this

specific area.

It also enabled junior doctors to lead their own learning through these interventions and methods as it gave them
ownership to relay information to the project through the ethnographic data collected and also to the faculty who
will continue working on these areas upon the completion of this project. Limitations included these methods being
very time-consuming, especially outside of contracted working hours and opportunities to collect data being limited.
In order to overcome this, set fixed time with clinicians for the faculty de-brief was arranged outside of clinical
sessions and the ethnographic data was collected regularly knowing that collection could be time consuming and

opportunistic.

Unanticipated Occurrences

Unanticipated occurrences were considered but not hugely expected, unfortunately the full time-frame for the
learner centred ward rounds and “theme of the week” curriculum intervention were not wholly followed through. It
was a challenge to encourage all clinicians to participate in the trial as many simply forgot or blamed clinical
priorities to override these interventions. Minor modifications were made, gaps were re-timetabled and problem
solved in order to ensure sustainability of this project. The full ten weeks of a learner centred ward round was
therefore not trialled and probably equated to seven weeks. The “theme of the week” curriculum did not follow four
consecutive weeks, it was split over the course of five weeks with only three themes implemented. Planned morning
teaching sessions related to medical education topics often has little or no attendance, therefore to overcome this I
worked with a named consultant to ensure the importance of this session was highlighted and personally encouraged
attendance by at least the on-call delivery suite team from the night and new day team. This meant that a minimum

of six juniors should be present at any such morning teaching session.
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Chapter 7 - Project Findings

Purpose

Throughout the course of this project, there were findings at various stages which have contributed to allowing this
projects’ main research question and aims to be looked at. Due to the main research methods and data gathering
being from peer/participant observation and learning from a personal fieldwork notes diary and a recorded faculty
debrief session, it was challenging to ensure data collection was focused and specific enough for this particular
projects’ aims and research question. This section will only highlight the main and relevant findings from these two
methods of data collection. The findings were analysed after collating all text and findings both from the
peer/participant observation and the faculty debrief recording and common themes/findings collated. These
commonalities were then grouped into how they may impact learning as barriers in the workplace and analysed
using a lens of an interprevists stance for processing and highlighting the findings, as per the methods suggestion

above for this project.

The key findings which focus on overcoming barriers to learning in the workplace and enhancing/improving
learning will be detailed in this section. In the discussion section of this report they will be correlated and compared

with the research question, project aims and published literatures.

Overcoming Barriers / Learning in the Workplace

This was a generic section being studied during this project prior to, during and after implementing the
interventions. This project found that junior doctors have various feelings about morale, enjoyment and job
satisfaction. It was dependant upon their rotation, the colleagues they worked with, the learning experiences they
encountered and how welcomed they felt within or as part of a team. Prior to this project, junior doctors in this
specialty overall felt minimally involved in clinical care delivery and thus felt they were not learning about this
specialty, one junior doctor even quoted “especially compared to midwives, they’re always given priority for normal
deliveries”. Even senior clinicians during the faculty debrief agreed that midwives are favoured with learning
opportunities, “midwives do prioritise other midwives or their students before thinking about junior doctors
learning”. From the participant observation, it was found that junior doctors thrived when given responsibility. This
made them feel more part of the team and that their role was worthwhile. However, it also gave them ownership
over patient care and satisfied their desire to treat patients rather than undertake the same mundane clerical tasks and

clinical skills.
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It was also found that junior doctors were more likely to undertake these clerical and clinical skills with more
satisfaction when given other responsibilities as they feel like they are a core team member with a purpose in this
specialty. “I don’t mind doing all the paperwork and tta’s and bloods and stuff as long as it’s not the sole purpose of
my existence”. If they were unsure they would ask for help or find a resource to provide them the answers, and thus
they were always learning. Junior doctors also found it useful when they were given opportunistic learning at the
bedside or in the clinical environment, they found this to be very useful and relevant to their daily practice for
optimum care delivery. This was also noted by senior clinicians in the faculty debrief, “I think they engaged with the
process well and really enjoyed relevant and opportunistic learning opportunities”. Being delivered from seniors,

they could see its purpose and understood its relevance due to it being current case/patient based learning.

This satisfied junior doctors from a learning experience and job satisfaction point of view. They correlated this
learning with them being able to apply it to future clinical practice to improve the care they provide to patients.
From the faculty debrief, the findings highlighted that senior clinicians enjoyed the experience of teaching junior
doctors in the clinical setting. They believed that it not only fulfilled their duty as a senior, but also gave them the
feeling that the juniors were more likely to be safer and competent practitioners having gained this knowledge. “It
was nice to see the old tradition of apprentice and teacher back in action, where the juniors actually were interested
and saw the importance of the teaching in order to affect clinical practice, I thoroughly enjoyed it”. As junior doctors
gained confidence and became more integrated, seniors felt they trusted and respected the junior doctors

increasingly and saw them more as core team members. “They do feel more part of the team when this happens”.

Medical Education — Raising Awareness

The intervention of including the topic of medical education into the morning teaching sessions on the delivery suite
was one morning session, lasting for one hour, every fortnight. This project found both from the ethnographic data
and the faculty debriefing that the junior doctors and senior clinicians equally enjoyed and benefited from the
sessions. Both groups had limited exposure and experience to medical education in a discussion forum whereby
ideas and barriers could be discussed and considered for educational/service improvement. Initially there was
reluctance by junior doctors as they felt trialling this would have no impact on improving their learning experience.
Throughout and after the project, junior doctors felt that these sessions made their senior colleagues “aware of the
importance” of the learner, the importance of “learning in the workplace” and how barriers can be overcome such as

using interventions trialled in this project.

Senior clinicians felt that they learnt new ways of considering the learner/junior doctor related to teaching, allowing
them to lead the learning but also by making the aims of this project and its interventions relevant by providing

published work/literature from the evidence base that exists. Both junior and senior doctors felt it would be useful
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for this intervention trial to continue, especially by having a junior doctor find and disseminate a resource/paper for

discussion and sessions to continue being facilitated by a named senior clinician.

Learner Centred Ward Rounds

The ethnographic data prior to the project intervention of learner centred ward rounds found that the junior doctors
grossly felt that it would not work. Not only are ward rounds rushed and busy, but senior clinicians do not take the
time out to teach and junior doctors feel too busy and pressurised due to the workload to be able to ask for teaching
or even ask questions related to the clinical work. They would rather undertake the administrative tasks and
complete the jobs and were always vigilant of their bleep going off for urgent tasks. “The bleep goes off every five
minutes, we don’t even have a chance to breathe let alone ask for teaching”. Senior clinicians however from the
ethnographic and faculty debrief felt that this would be a good way of providing opportunistic and “relevant
teaching” but shared concerns related to time consumption during the debrief. During and after the intervention trial
within this project timeline, junior doctors enjoyed and appreciated being given responsibility of having their “own
patient” to clerk and present during the ward round to their consultant, discussing the rationale for investigations and
treatment and receiving “on the spot teaching and feedback related to cases” they were involved in. Junior doctors
also felt they were learning “a lot more when senior clinicians involved them in decision making related to patients

on the ward round” and provided ample opportunities to ask questions or clarify any uncertainties.

Both senior and junior doctors felt it was especially beneficial to ask the learners what they wanted to focus on or
gain from the ward round prior to it starting, junior doctors felt the round was then focused on them and gave them
an opportunity to meet their learning needs. This allowed them to see patients as a core team member if relevant to
their needs, and then present and discuss it with a senior. It also enabled them to undertake self-directed learning
upon completion of the ward rounds to consolidate their learning and apply it to future clinical practice. Junior and
senior doctors both felt “clinical priorities and patient care was more important than teaching during ward rounds”.
With modification to the methods and guidance, senior clinicians were advised to “speak out loud” and explain their
thought process when making decisions for acutely unwell patients. This gave junior doctors new opportunistic
learning that they enjoyed and made them use it in turn on a daily basis during ward rounds to describe, explain and
practice relevant narration. The faculty debrief also highlighted the “enjoyment of senior clinicians making ward
rounds more interactive and junior doctor focused”. It initially was felt that the learner centred ward rounds would
be very time consuming and inefficient. Upon completion it was found that junior doctors can be given
responsibility of one patient whilst the senior doctor reviews other patients and then joins their junior. In fact the

finding was that “it took no longer than previous”, non-educationally focused ward rounds.
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Curriculum Intervention

The curriculum intervention trial fieldwork findings highlighted that junior doctors felt this would provide some
structure to learning whilst outside of the workplace, give some focus on what are the most important things they
need to understand and learn to be able to provide safe clinical care and having a “theme of the week” meant that
there was always a focus towards their learning whilst at work. Ward rounds, teaching sessions and workplace based
assessments could be focussed around this weekly topic. Junior doctors felt this would give them more confidence in
this unique speciality as on a weekly basis they would be building their knowledge of this area by following a

uniquely designed curriculum for them by senior clinicians.

Senior clinicians felt that this intervention would not work as junior doctors are unlikely to undertake learning
outside of the workplace. Thus, when at work, junior doctors would not have the basic understanding to be able to
expand upon and apply to patient care. During and after the intervention trial, it was found that junior doctors
appreciated and “enjoyed a relevant topic that can be focused upon for workplace based assessments”, ward rounds
(if patients have the weekly theme condition) and made “a good starting point for discussion with seniors” if
opportunistic learning was not occurring. It was difficult to ensure this information was disseminated to junior and
senior clinicians and therefore was not always implemented or appropriately used in the workplace. The debriefing
findings concurred with this but added that it became “confusing when many interventions were happening at the
same time”, therefore all interventions or educational development trials need to be synergistic and “clearly
explained, with a named person to lead”. The faculty debrief also highlighted the “onus being on the junior doctors
and senior clinicians to ensure this follows through and that the whole department, including midwives, had to be
involved for this intervention to be successful”. Senior clinicians were “concerned that the junior doctors would not
undertake self-directed learning prior to or during the specific themed week”, and therefore the work focussed

around the weekly themed “would be wasted”.

Learner Centred Induction Programme

The learner centred induction programme findings from the ethnographic data collected prior to the intervention
highlighted that junior doctors all felt that the induction they received “did not really benefit or influence daily
practice much”. This was not only observed as an own lived experience but also as evidence from discussions with
junior doctors during this project. Being all lecture-based, it did not give an opportunity to “learn, practice or

improve clinical skills which are unique to this specialty such as speculum and pregnant abdomen examinations”.
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Junior doctors wanted an induction which would make them more “confident with examining and making clinical
decisions” based on their findings, from senior and experienced clinicians as opposed to the “classroom” based
theoretical one they received at present. Senior clinicians emphasised the “importance of various topics during an
induction” but acknowledged that “induction programmes vary depending on who is the main organiser/facilitator”
and on staff availability. They agreed on the importance of ensuring sessions were not cancelled due to lack of
staff/clinical emergencies and that it should be more evenly distributed to avoid last minute disappointment for the

trainees.

Junior and senior doctors concurred that a “structured and uniform induction programme is required to ensure the
learning during the induction matches the learning needs of the trainees and may be more applicable over a longer
period of time” as opposed to the currently allocated one day. Post the trial induction intervention, junior doctors felt
they were now happy to see obstetric patients having being taught some clinical skills in a safe setting by a senior
clinician, they felt the content was more clinically relevant to their daily work and that the theoretical learning or

classroom learning that needed to take place could be done in their own time if needed.

They understood their roles and responsibilities more and having a junior doctor teach them decreased anxiety for

what they previously thought was “being thrown in at the deep end” without support or direction.

The debrief highlighted the difficulty in organising this more complex induction programme as it meant more
members of staff were required but felt overall “it was beneficial to the learning of the junior doctors”. The senior
clinicians also felt that this learner centred induction programme should remain uniform and generic for the initial
day/phase and if learning needs changed then further sessions could be undertaken at further dates, but still early
enough into the rotation to be classed as an induction. It was also found that for the induction programme to take
place, a junior doctor had to cover the delivery suite and all women’s health wards throughout the whole day, similar
to an on-call weekend shift. This “overworked that current junior doctor” and was a big concern for the clinicians in

the faculty debrief.
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Chapter 8 - Discussion

This section will summarise, critique and analyse findings by making them applicable to this project and ensuring to
evaluate and consider its educational and professional impact. This will be done by relating it to the projects’ main
research question and aim, comparing and contrasting the project findings to the published literatures and engaging
with relevant theories and concepts. To conclude the report, it summarises limitations and future development work

at the end of this discussion and explores action orientation for future practice.

Overcoming barriers to learning

In this part of the report, overcoming barriers to learning and enhancing learning opportunities will be explored. This
section does not look at any specific intervention, those are addressed later within this same discussion as separate

sub-headings.

A key barrier found to do with learning in the workplace in this project was junior doctors perceptions of the
workplace, feelings related to morale and their job satisfaction. It was associated with how welcome/integrated they
felt as part of a team and also believed this affected their learning experiences. It has been well documented in the
literature that support and education by institutions is poor for junior doctors as they first enter clinical practice
(Luthy et al. 2004). Transitions as a junior doctor not only occur when one qualifies, but is an ongoing regular
process that can be hard to adapt to when rotating through different departments (Kilminster et al, 2011). During this
project, another key finding was that junior doctors felt that midwives and midwifery students learning opportunities
were prioritised over theirs, meaning that they were undertaking the same clerical and clinical tasks rather than

being exposed to new clinical activity.

This finding is not unique, similar examples of unequal workplace learning affordances have been documented by
Billet (2001). If learning opportunities and transitions are improved, there is also a link to better morale and job
satisfaction, thus improving patient care (Tucker et al, 2003). The literature also agrees with the finding of this
project that when given the opportunity and clinical responsibility, junior doctors thrive in this environment and
enjoy the application of knowledge to the workplace (Haller et al, 2009). It has been noted that these factors

combined influence and affect the learning opportunities and processes in the workplace (Prince et al. 2004).

This project also found that junior doctors really enjoy and appreciate being given responsibility and opportunities to

be more involved in patient care. It not only makes them feel part of the team, but also enhances their learning in the
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workplace by asking questions, seeking guidance when appropriate and continually putting knowledge into clinical
practice. They especially found opportunistic learning at the bedside or in the clinical environment helpful and
relevant and senior clinicians agreed that the engagement by junior doctors was positive, as was the experience.
Junior doctors appreciated having a senior to not only teach, but mentor them, by using real examples and making
the learning continually relevant for their job role. Seniors felt their juniors were increasingly more integrated in the
team during this project and were almost like an apprentice to them and thus they could trust and respect them more,

one even quoted “They do feel more part of the team when this happens”.

These findings can be linked to and have been well documented in the social theory literatures of Lave and Wenger
(1991). Specifically relating to the theories of “Legitimate peripheral participation” and “Communities of practice”,
these findings can be linked to social theory and put into context for junior doctors in the workplace and correlates

with the educational and professional impact of the findings.

The involvement and participation of junior doctors is a significant factor associated with learning in the workplace.
One must remember that “Peripherality” is a way of learning that protects the individual by limiting exposures and
experiences to what is relevant and appropriate at the time, however, during this specific, or other rotations, it should
be used in the positive way as described by Lave and Wenger, so that one can become more integrated and involved
(Lave and Wenger, 1991). At present junior doctors do not actively involve themselves in the workplace learning
opportunities unless they are made explicit, in this project, these opportunities were highlighted and thus they were
utilised. If they now become more engaged in the workplace and participate more actively, they will be able to learn
and gain from the available learning opportunities. The more engaged junior doctors are in the workplace and the
more they participate, the more it will benefit their learning. They are also increasingly likely to become a member
of the community in which they are practicing. It could be described as moving from “legitimate peripheral
participation to full engagement”. A prime example of this which is supported by Lave and Wenger is “Increased
access of learner to participating roles in expert performances” which is displayed in the delivery suite by the junior
doctors inactive roles, the expert performances are exposure to a real life working day and its opportunities during

this project (Lave and Wenger, 1991).

It has been proposed by Lave and Wenger (1991) that learning only takes place within the workplace, as knowledge
is situational. If junior doctors were made aware that learning takes place opportunistically based on patient
presentations to hospital and to maximise the learning opportunities actually available to them, attitudes towards
learning, engagement with learning and received teaching may change. This is supported by Illing et al (2008) who
found that experiential learning is the best way for doctors to learn. In educational context and impact terms, this

shift in practice could have significant impact in terms of improving learning and teaching attitudes and
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opportunities for junior doctors in the delivery suite. It would encourage “workplace recontextualization” by actively

engaging in learning through the workplace environments (Evans, 2006).

Learning the language of the community in which one is practising is a key necessity to be able to communicate
within it and therefore in order to become a legitimate members of that community (Lave and Wenger, 1991). This
specialty overall and the delivery suite specifically, is an environment where there are many unique terms and
abbreviations that are used on a daily basis. This is not taught prior to working in this environment unless one has
rotated in that department previously, most junior doctors have not. It has a significant educational and professional
impact not only as a gap in knowledge for undertaking their roles as junior doctors, but possibly may compromise

and impact patient care. An intervention to address and overcome this is therefore urgently needed.

A successful community of practice needs clarity by all individuals on their roles and responsibilities, including how
their place fits into that community. One problem faced at present is the lack of clear direction and roles of junior
doctors in the delivery suite, due to different daily workloads and clinical priorities. During this project, by having
specific roles and responsibilities and making learning opportunities explicit, some clarity was found. Another
important educational and professional impact that was found and needs to be addressed moving forward is that
junior doctors need to be given an “identity and membership” to join this community of practice (Lave and Wenger,
1991). This can be achieved with the “apprentice” type or working as in this projects findings or other development

strategies.

The findings above relate to learning in the workplace being improved, especially by overcoming present barriers to
learning. This project has found and been supported by the literatures that barriers can be overcome. The findings
above can relate to the main research question/aim specifically by highlighting that learning in the workplace has
been and can be improved. It is now a case of the faculty addressing what areas are the main barriers, working to

address how best to overcome these, but more importantly, to sustain these if successful.

Not only do the findings above relate to educational and professional impact for those in the workplace now, but
also importantly for doctors who will be rotating through this department in the future and crucially the impact it has
on patient care. The theories of Lave and Wenger related to “Legitimate peripheral participation” and “Community
of practice” are very appropriate in the sense that these findings show need for improvement and by using the above

theory, learning in the workplace could be significantly improved for junior doctors.
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Medical Education — Raising Awareness

The aim of this intervention stemmed from the literature review intervention link of aiming to improve learning in
the workplace by raising awareness of medical education and the importance of learning for junior doctors. The
ultimate aim was to allow junior doctors to have an open forum to discuss barriers to learning in the workplace,
suggest changes, use the evidence base of medical education that exists to work in partnership with other colleagues
in order to improve learning opportunities. This is supported by the Boor et al (2006) paper which concludes that
learning experiences for junior doctors should be positive ones, and their working environment has a significant
influence on this experience. There were very few who had exposure to formal and evidence based medical
education prior to these sessions outside of being a leaner themselves. Gray and Aspland (2011) suggested that
junior doctors are more likely to be willing to and enthusiastic to work in the clinical environment if they have an
opportunity to help shape and tailor it to their needs. From a medical education point of view, this is crucial towards
the needs of the learner and if learning needs are addressed prior to future interventions, outcomes could differ

significantly compared to those not addressed/considered.

Initially, junior doctors were sceptical about the use of these sessions in order to benefit their learning opportunities
by overcoming barriers to learning. They felt that senior doctors would not take it seriously and thus it needed
named responsible clinicians for success. Having a faculty created from this project ensured that this happened prior
to the intervention. During and after the intervention trial, junior and senior doctors concurred that not only was this
experience and exposure enjoyable and refreshing, but crucial in order to benefit the learning of junior doctors.
Development of clinicians and the environment is necessary to benefit learning/teaching (MacKinnon, 2001). This
project found that towards the end of the process, using examples of medical education literature and resources not
only gave a starting point for discussion and relevance to this workplace, but also allowed discussing regarding
overcoming current barriers and options for improvement to be facilitated. These findings are supported by medical
education literature. For example, Swanwick and Plint (2006) suggest that as junior doctors’ needs are addressed and
learning improves through new initiatives made in partnership between them and their colleagues to improve
workplace learning, so does the performance of junior doctors. This is further supported by two separate studies
which highlight that high level of teaching quality and continuous improvement directly benefits learners (Bell,

2001 and McMahon et al, 2007).

The above findings supported by the medical education literatures directly relates to the research question and aim
for this project. Including the topic of medical education into teaching sessions not only gives all doctors the
opportunity to learn more about medical education and explore the evidence base available, but also allows one to
consider its contribution to their own practice. Related to this project specifically, it allows junior doctors to discuss

the barriers to learning in the workplace, work on ways in partnership with senior colleagues and named faculty
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members to overcome these and thus enhance their learning in the delivery suite. This intervention successfully
helped address the research aim, by providing a platform/forum for addressing concerns and problem-solving to

improve the workplace learning environment alongside the other interventions.

It had a significant educational and professional impact due to it being a unique intervention that engaged doctors
with little or no training in medical education, empowered them to learn about the evidence base that exists and

support propositions for changes or trial interventions.

If this trial intervention is utilised by the faculty and based on the faculty debrief suggestions, it is, this could have a
beneficial impact on education and professionalism in the department both short and long term. If used to benefit
learners and is junior doctor led and driven, but facilitated by senior clinicians, it could potentially have a significant
long term impact on the education and training experience in this department. Feedback from the foundation
programme and general medical council surveys have been grossly negative related to teaching and training in this
delivery suite for junior doctors. Having this intervention means the wider team are aware of the medical education
topics, the evidence base that exists and a platform for discussion and problem solving together as a team to enhance
their workplace for learning made available. If this is continually undertaken and barriers are overcome, learning
opportunities and learning experiences may improve and thus the feedback to these governing bodies for the
department potentially could change. The success of this intervention could see the formation of a “Community of
practice” as described by Lave and Wenger (1991) not only for the faculty overseeing the work, but also for those
involved at ground level. This will have a significant professional impact for the department not only from a hospital
point of view, but as a specialty on a national basis. Pioneering this intervention and having it trainee led gives
ownership to the juniors to be involved in leading their own learning, this could be presented and modelled

nationally to help improve applications to this less popular specialty as a career.

This project only looked at teaching sessions that occurred this timeframe and limited its value because many were
new to the intervention in terms of its relevance and opportunity to help shape practice. In the future, monitoring

facilitated sessions over a longer period of time would be useful.

Encouraging junior doctors to take the lead earlier on or having senior clinicians facilitate and bring together
resources at an earlier stage may also have changed the findings. Much of the resources were provided by myself
and the initial sessions were also heavily facilitated with my input. It would be interesting to observe this practice as
it continues and analyse future findings now that the department have taking ownership of the intervention and plan
to continue using it in their teaching timetable. Further research into the existing evidence base and further work into
the benefit and use of teaching related to medical education with relation to enhancing learning in the workplace or

improving learning for junior doctors and overcoming barriers to learning needs to be undertaken.

Publishing Partner: 35
International Journal of Scientific and Research Publications (ISSN: 2250-3153)



Learner Centred Ward Rounds

The findings of this project highlighted that prior to any interventions, junior and senior doctors had different views
on whether the learner centred ward round intervention would work or not. This is an important finding which has
been documented in various studies, including the one by Kuper at al (2010) where the difference in learners and
teachers expectations from what can be gained from ward rounds was vast. Junior doctors felt that they were under
too much pressure in the busy workplace and would not be able to turn them into teaching ward rounds. Senior
clinicians however, although agreeing with time restraints, overall thought differently. They felt it would provide
good exposure to relevant and real clinical cases, providing opportunistic learning and teaching which is appropriate
for the day-to-day tasks at hand. The literature suggests that ward rounds are a core part of a doctors daily activity,
therefore it provides significant learning and teaching opportunities (Noorgard et al, 2004). This concurs with the
finding during this project that senior clinicians could see possible learning opportunities available from this
intervention, junior doctors could not. Relating to educational and professional impact, it highlights the difference
between seniors and juniors perceptions to learning opportunities, specifically as the learning is not made explicit.

This will need to be considered for any future work taking place and for workplace learning enhancement.

During the project, junior doctors changed their views on the intervention and enjoyed the new focus and exposure,
especially the teaching and feedback received from senior colleagues. The fact that views and opinions were
changed shows the benefit of this project and this intervention, proving that there is scope for improved practice and
that junior doctors do have improved learning experiences with an intervention such as this one. The fact that the
findings in this project have shown improvement in learning for junior doctors means that workplace development
took place in real-time during this timeframe, this is something supported heavily in the evidence base of medical
education (Bradley, 2006). Even though time consumption was a concern prior to the intervention, in reality, there
was not much difference in ward round times at the start and end of the project. Having a junior doctor focused ward
round enabled self-directed learning and clarification afterwards and consolidated the learning that was taking place.
A study by Khan et al (2011) supports this finding, where consultant feedback in a safe environment for the junior
doctors without compromising patient care benefited their learning process. This finding is not uncommon amongst
the limited evidence base related to ward rounds in medical education, Walton and Steinert (2010) also found this
but mentioned that the educational impact it can have does require improvement. Feedback provided to juniors has
been proven to be successful in this project and in the literatures, for educational and professional impact to enhance

learning for junior doctors, this needs to regularly take place and be sustained.

Both senior and junior doctors felt it was especially beneficial to ask the learners what they wanted to focus on or
gain from the ward round prior to it starting. Junior doctors felt the round was then focused on them and gave them

an opportunity to meet their learning needs, thus helping enhance their learning experience in the workplace.
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The above combined has a significant educational and professional impact, not only were the findings able to
display an improvement in the working between junior and senior doctors, with explicit learning opportunities
through ward rounds, but more importantly, it has shown that learning experiences can be enhanced with
interventions. This directly links to the research question/aim and is supported by literature to suggest long-term
benefit - the likelihood that changes in educational practice at ground level will take place is increased, something

which is noted to be difficult to achieve in medical education research (Cook et al, 2008).

Even though the findings in this section answer the research question by meeting its aim in terms of outcome, it is
still pertinent to consider the educational and professional impact that still remains. A learner centred ward round
does seem to help overcome barriers to learning and in this project, did help improve learning opportunities for
junior doctors. Ward rounds consist of a series of complex tasks which require more than medical knowledge,
namely: inter-personal skills, clinical technical skills, patient management skills and communication skills (Nikendei
et al, 2008). A good structure can help maximise the learning that could take place during ward rounds (Stanley,
1998) but more importantly, the learning needs to be made explicit. This can be done by overcoming these barriers
to learning as previously discussed using the theories of “Legitimate peripheral participation” and encouraging the

junior doctors to join the “Community of practice”.

Evidence suggests that learners benefit from and enjoy patient interaction (Swanwick and Morris, 2010), it creates a
positive learning environment and experience for learners (van Hell et al, 2009) and this report also describes that as
a key finding. Not only does it also increase participation but encourages them to become more part of this
“Community of practice” (Lave and Wenger, 1991). They can then work alongside their colleagues as one, providing

optimum patient care by learning from them, including through transfer of skills.

A significant amount of work still needs to be undertaken related to maximising the learning opportunities available
from ward rounds. Once tailored towards the learning needs of the junior doctors by making the learning explicit,

there will be better educational development than what was achieved during this project.

Curriculum Intervention

Prior to any intervention trial during this project, a key finding that has been highlighted was that junior doctors felt
that their learning experience in this department is currently unstructured and unclear. The use of a curriculum that is
designed by senior and experienced clinicians may provide them with some focus on the relevant topics in order to
provide better clinical care for their patients, mainly as it would provide a focus on self-directed learning in their

own time. The idea of a “theme of the week” was received positively, as it would enable a specific focus and allow
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theory to be put into real practice through patient presentations within the department. Junior doctors want patients
to be the focus of their learning and this is supported by Smith et al (2007) where a curriculum designed around
“patient centred learning” proved to be a successful method of learning that has greater flexibility and continuity of

learning for learners long-term.

A study by Swanwick (2005) highlighted that a curriculum can be something that the workplace is either asked to
follow, or, something which arises as a result of the activity in that workplace. In this project, the curriculum
intervention is something that has arisen due to a need for improving learning in the workplace, but also in this
project, trialled as something to follow by the department. What this project intervention does not consider, is the
benefit of informal learning as described by Swanwick (2005). Informal curricula content can engage and allow
learners to further become part of the community in which they are practising, in this case, junior doctors in the
delivery suite (Lave and Wenger, 1991). This is something that would have an important educational and

professional impact long-term and should be addressed through further research and work in this area.

Junior doctors also felt that this weekly themed curriculum would slowly increase their confidence in dealing with
this patient demographic as it would allow their knowledge to build gradually and gives a relevant purpose to ward
rounds, workplace base assessments and opportunistic teaching/learning in the workplace. The fact that junior
doctors thought this is no surprise, literature related to curricula in medical education also has similar findings when
considering spiral curricula. The repetitive nature of revisiting topics and constant reinforcement of knowledge and
skills makes this curriculum successful (Harden and Stamper, 1999). The initial response from senior clinicians
related more to their lack in confidence in junior doctors undertaking self-directed learning related to the curriculum
and thus, senior clinicians not being able to teach or focus on the selected themes due to lack of preparation/prior
knowledge by the junior doctors. Ultimately this could lead to a lot of hard work related to this intervention being
wasted. In the literature this relates to a formal and informal curricula as described by Cottingham et al (2008),
where even though reform is mentioned, it requires professional values being reinforced. The difference in
expectation from a curriculum between learners and teachers varies and therefore the opportunities and benefits need

to be made explicitly visible and available.

This project had significant findings related to improving learning in the workplace for junior doctors. It was found
that junior doctors found the use of a relevant curriculum helpful to focus their own learning as well as that received
from clinicians in the department. Not only was it enjoyable for their own learning, but it benefited them by
providing a focus for workplace based assessments and senior clinicians undertook opportunistic teaching related to
the curriculum during the learner centred ward rounds and through patient based teaching discussions. What was not

covered and lacks in this project intervention compared to the literature is the use of outcomes based learning.
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If used correctly, a study by Harden et al (1999) suggests that making learning outcomes explicit and clear can
enable curricula to be more readily followed and therefore, has specific results in terms of end product. This was not
considered during this intervention trial but should be considered for the future, a breakdown of designing detailed
curricula for the department with outcomes, may prove to be more successful. Those following an outcomes based
curriculum would have mastered what is required and therefore can succeed/progress upon completion (McNeir,

1993).

Not only do the findings of this project directly link to the research question/aim as there was improvement in
learning opportunities and learning practices in the workplace for junior doctors, but more importantly it was very
well received by the faculty and staff alike and there is scope for future development and implementation based on
junior doctors needs. It specifically addressed the fact that a barrier related to lack of direction/lack of curriculum
meant that junior doctors were not experiencing learning opportunities in a way they expected or would have liked.
This trial has engaged and addressed it in a brief enough manner to enable and empower the department to now

adapt it and make it sustainable, based on the findings here and supporting literatures.

The educational impact this has had immediately highlights that junior doctors want to learn about the department
they are in and with encouragement and a structured focus, the learning is made explicit and thus the workplace
learning environment has improvement for them. Long term, if implemented correctly, it could significantly change
the perception of opportunities/learning that can be achieved within the workplace. If there is a focus for self
directed learning and opportunities for application to workplace based assessments, an already mandatory
requirement for junior doctors successful completion of the rotation in this department, mindsets could be altered. If
the focus provided an incentive to the junior doctors in terms of formal assessments, and successful completion of

rotations by engaging in this process, uptake and motivation may differ.

The professional impact it will have can be linked to the outcomes based curriculum, whereby the design of the
curriculum is shaped on what outcomes need to be achieved. This can be tailored to provide a variety of generic
skills in order to provide high quality patient care, communication skills and teamwork within the department and

other non-technical attributes related to professionalism (Stenhouse, 1975).

During this project it was found that there was difficulty in application and implementation of the original
intervention proposal. It was not disseminated appropriately across all levels and not all of the themes could be
covered during the project period. It was also found based on faculty feedback that many interventions taking place
at the same time proved to be confusing for staff members and therefore in the future meticulous planning will be
required as will clearly structured guidance, plans for implementation and named persons ensuring its correct

implementation. It would also be useful to observe the curriculum over a longer period of time, so that if there were
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delays or obstacles encountered it would not disrupt findings significantly. Having this intervention on its own,
rather than alongside other interventions may also alter the findings/outcomes, a separate project undertaking this
may prove to be useful to assess curricula in enhancing learning in the workplace for junior doctors and more

aligned to the research question/aim for this project.

Learner Centred Induction Programme

One of the main findings as a direct result of this project being undertaken was the highlighting of junior doctors
lived experiences and perceptions of the departmental induction programme to the faculty. Junior doctors did not
feel that the induction programme that was currently in place meets their needs or provides them the information and

skills required to benefit their daily practice as clinicians.

It was felt that the induction programme did not add much value to what they already knew, thereby did not change
their daily work even though this is a very unique speciality/department to most others. This finding during the
project is supported by medical education literature, where it has been found that junior doctors lack of preparedness
for working can be a direct result of poor support, guidance and induction within the workplace (Brown et al, 2007).
Junior doctors highlighted that the induction programme did not give them the opportunity in order to learn, practice
and develop relevant clinical skills. They highlighted that an induction programme should improve their confidence
and ability in clinical decision making and felt that this needed to be done practically rather than just through
lectures. A study by Evans et al (2004) supports this key finding, they also found that during induction programmes
junior doctors lacked confidence and also perceived clinical skill ability. However, upon completion of appropriate
induction programmes, the negativity towards confidence and perceived ability changes drastically. Brown et al
(2007) mentions the importance of giving junior doctors the support in order to make a confident start at interpreting
and undertaking their roles, this further supports the above findings and highlights the need to stress the supporting

role that induction programmes can have.

With the above known, senior clinicians agreed that induction content is important for junior doctors learning,
however, highlighted that induction programmes do vary depending on the lead clinician/organiser and staff
availability. This proved that the induction programme was not fully learner centred. Literature suggests from a
study by Donaghy (2008) that induction programmes which are not standardised and robust are more likely to face
problems in the future, including poor guidance and support for junior doctors as it is unlikely to be a learning
enabler. Both junior and senior doctors during this project agreed that a structured and uniform induction is required,
based on the needs of the junior doctors and its relevance for application in daily clinical practice, thus matching the

evidence base that exists. This is further supported by literature, “standardisation and consistency are key
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components” to structured learning (Nathavitharana, 2005). Induction here may therefore need to be longer than the

currently allocated one day.

The trial intervention was an induction programme after seeking input from junior doctors on what they would have
liked included during their initial induction prior to working within the delivery suite setting. Topics were chosen to
supplement the current induction programme and included practical sessions related to patient case presentations
such as abdominal pain in pregnancy and hands-on clinical skills such as speculum examinations. Overall, junior
doctors and senior doctors agreed that this induction programme made the new doctors in the department more
confident in their roles and responsibilities but also in clinical ability. Evidence suggests that if induction
programmes are clear on what content is to be covered and are efficient, they are increasingly likely to be successful
(Nathavitharana, 2005), which is why this trial might have worked. It was over a set period of time and based on

what current junior doctors would have wanted during their inductions.

This intervention may have also worked well relating to the findings of senior colleagues and faculty expressing
their increased confidence in ability of the junior doctors following this induction because of the social theory aspect
of this intervention. If one considers the roles of junior doctors in the workplace, prior to starting and during the
initial stages within a new department, the success of an induction programme can encourage “legitimate peripheral
participation”. This not only makes them feel engaged, inspired and already part of the workplace before they even
begin working, but it also prepares them for the role they are about to undertake (Lave and Wenger, 1991). This
theoretical stance can be explored further, by related the junior doctors as part of the “Community of practice” they
are about to join in this new department. By having an induction programme which teaches them about the
department, prepares them for the role, teaches working practices and the unique language of this specialty, they are
more likely to be accepted within and seen as part of this “community of practice” much quicker (Lave and Wenger,

1991).

This was not fully considered prior to this intervention during this project and would be crucial to explore and
consider prior to any future work. This could have a significant educational and professional impact as not only
would the learning be more relevant for junior doctors and allow them to increasingly be prepared for the role they
are about to undertake, but it would also improve their professional role within the delivery suite. This induction
programme could improve their confidence and ability whilst also giving them the knowledge, skills and resources
in order to become part of the “community of practice” quicker and thus feel themselves and be perceived as part of

the professional team in a shorter space of time.

This intervention related directly to the research question/aim as it found that induction programmes were a barrier

to learning in the workplace for junior doctors. The intervention during this project also found that the induction
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programme can be improved so that it is more junior doctor focused and thus can improve their learning in the

workplace.

What this project did not study was multiple induction programmes, by only observing one rotation, one cannot
analysing findings from recurrent induction programmes. This would have been helpful to analyse in terms of
findings prior to making decisions for future planning. As mentioned earlier, a structured and uniform programme is
needed to ensure success, in the future a programme must be made based on the learners needs and distributed in
advance. This project unfortunately did not have the capacity to do it as its own new programme, it supplemented an
existing induction programme with more junior doctors needs based input being taught by experienced/senior
clinicians. Another consideration for future practice would be peer led teaching as opposed to senior clinician
involvement throughout. Evidence suggests that peer led teaching and learning is highly effective (Buckley and
Zamora, 2007) and therefore the outgoing junior doctors teaching the incoming junior doctors may be more effective

than just using senior clinicians.

This is something that should be looked into not only from the existing evidence point of view, but also for future
projects being undertaken as it may be able to further benefit the educational and professional impact of this

intervention beyond what was found during this project.

Summary — Did these interventions meet the research question?

All four interventions met the project question and aim. Not only did it find that there were barriers to learning in the
workplace, but with the interventions, it actually began to overcome them. The learning opportunities and workplace
based learning did improve through these attempts during the project and feedback received from the junior doctors,

senior clinicians and faculty debrief was grossly positive.

To answer the research question related to this project, interventions trialled here included the “theme of the week”
curriculum, learner centred ward rounds, learner centred induction programme and the introduction of medical
education into teaching sessions, to raise awareness. These four interventions do seem to have helped overcome

barriers to learning and thus improved/enhanced learning in the workplace for junior doctors.

Limitations

The above text highlights many key findings which probably would not have been found if this medical project was

not undertaken. Even though this is the case, there were still many limitations encountered that affected the project
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and thus its findings. One key limitation to undertaking this type of educational development project was time
constraints, in allocating time for the project to be undertaken around personal clinical commitments, workload and
priorities. Additionally participants’ were restricted for time also. It was challenging to undertaken participant
observation over a long period of time without there being frequent disruption or clinical emergencies taking

precedent.

Clinicians were also very difficult to track down and arranging time for one-to-one conversations or the faculty
debriefing session was also challenging. The methods used during this project were limited in the number of
participants observed, numbers of workplace sessions observed and also limited in the faculty debriefing. If more
workplace sessions and participants were observed, there may have been different or more detailed findings that
could have contributed towards this project. Additionally, increased frequency of debriefings with the faculty
throughout the process could have provided better findings related to educational and professional impact.
Therefore, for future work, it is recommended that increased frequency of observation and more faculty debriefing
sessions throughout the process are undertaken. The use of questionnaires could also help contribute if the above is
impractical. Changes could have actually been made during the project, rather than summarising and suggesting

changes afterwards, as is in this case.

Many colleagues and participants in the workplace believed this projects’ findings will have no influence or impact
on future training. Therefore, the findings could have been biased by pre-assumptions of participants. The medical

education raising awareness intervention did seem to help but may not have contributed enough during the project.

The final limitation was the research methods using during this project being a new and unfamiliar territory for
myself. During the project, the methods of data collection were being used in this capacity for the first time and
findings collated and prepared for analysis, presentation and discussion both within in the scope of this project
report and also as part of the wider development of the department by discussion with the newly formed faculty.
Therefore, only limited data was collated, analysed and used as applicable for this project. For future
development/projects, different types of data collection or methods/methodology could be used such as
questionnaires being in addition to the above methods, more debriefing recordings and analysis and exploring other

options/interventions to attempt overcoming barriers to learning and improving learning for junior doctors.

Action Orientation for Future Practice

Further work still needs to be done in this area to gather more data related specifically to junior doctors working in

the delivery suite setting but also in general related to learning in the workplace for junior doctors. This would not
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only allow comparisons between the single findings of one department, such as in this project report, but to
generalise findings across other departments and other specialities. The evidence base related to learning in the
workplace, learning experiences related to ward rounds and curriculums and the use of learner centred induction
programmes in the delivery suite setting is very limited. This project contributes towards it, but extended work is
required to help shape future practice locally and possibly nationally, depending on future findings and intervention

trials.

In terms of action orientation for the current faculty within the department to move forward relies on a team of
people motivated to see change implemented and sustained. The following have been suggested as a starting stage in

order to benefit the junior doctors within the department and see continual improvement in the delivery suite:

e Review and analyse the evidence base that exists related to learning in the workplace for junior doctors,
peer led learning, induction programmes and junior doctor development through “Communities of

practice”.

e Plan to undertake the same or different interventions based on junior doctors needs but over a longer period

of time, in order to gather more data and analyse findings and compare with those of this project.

e If multiple interventions are planned, space them out or make sure named persons are allocated and given

ownership in order to avoid confusion and prevent miscommunication/inadequate implementation.

e Compare induction programmes throughout the year, therefore collecting data from multiple trials for

finding analysis and pattern recognition in order to find what truly makes induction successful.

e Induction needs a clearly set and structured programme that is visible, based on junior doctors needs. Its

own programme should be trialled rather than that trialled during this project.

e Gathering data over a longer period of time would not only help strengthen findings, but also help find
more areas for improvement, something which would significantly change educational and professional

impact within the department.

e Involving midwives in the project would enable more teamwork, communication across various healthcare
professions and improve multi-professional learning, thereby possibly overcoming the barrier of

disproportionate learning opportunities.
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Chapter 9 - Conclusion

Junior doctors have a stressful and challenging role following graduation and this continues on a regular basis as
they change departments. Working in the delivery suite is a unique area that has its own special practices, a very

busy environment and frequent medical emergencies which can be life threatening for mother and baby.

Learning in the workplace can be difficult for junior doctors, especially in the delivery suite when barriers to
learning are commonly faced. If these can be overcome then learning can be enhanced/improved for junior doctors.
For this to happen, learning needs to be made explicit and the workplace needs to be aware of barriers so that a
faculty for example, can work in partnership with junior doctors to problem solve and thus improve workplace based

learning.

Intervention trials can help highlight and begin to overcome barriers to learning in the workplace and thereby begin
to enhance learning in the workplace for junior doctors. Junior and senior doctors alike recognise the importance of
learner centred teaching/learning, opportunistic learning that is relevant and the need for integration into the
department/team. Learner centred ward rounds, curriculum interventions, and learner centred induction programmes
are interventions that are not only felt to be needed by junior doctors and senior clinicians in the delivery suite, but
from this project, found to be received positively and begin to change workplace learning affordances and
perceptions. The discussion of medical education in teaching encourages faculty and junior doctor working

partnerships to improve and sustain changes for the benefit of the learning for junior doctors in the workplace.

Further review of existing literature and more projects related to the findings of this project need to be undertaken to

benefit junior doctors learning even further.

Publishing Partner: 45
International Journal of Scientific and Research Publications (ISSN: 2250-3153)



References

Atkinson, P. and Pugsley, L. (2005) “Making sense of ethnography and medical education”. Medical Education, 39, pp. 228-235.

Barbour, R. (2005) “Making sense of focus groups”. Medical Education, 39, pp. 742-751.

Bell, M. (2001) Supported reflective practice: a course of peer observation and feedback for academic teaching development.
International Journal for Academic Development, 6:1, 29-39.

Berridge, EJ., Freeth, D., Sharpe, J., and Roberts, CM. (2007) “Bridging the gap: supporting the transition from medical student to practising
doctor - a two-week preparation programme after graduation ”, Medical Teacher, 29, pp. 119-127.

Bhangu, A and Hartshorne, G. (2011) “Ward rounds: missed learning opportunities in diagnostic changes?”, The Clinical Teacher, 8, pp. 17-21.
Billett, S. (2001) “Learning through work: Workplace affordances and individual engagement”. Journal of Workplace Learning, 13, pp. 209-214.

Billett, S. (2002). ‘Workplace pedagogic practices: Co-participation and learning’. British Journal of Educational Studies, 50, pp.457-481.

Bleakley, A. (2005) “Stories as data, data as stories: making sense of narrative enquiry in clinical education”. Medical Education, 39, pp. 534-
540.

Bligh, J. (2007) “The first year of doctoring: still a survival exercise”, Medical Education, 36, pp. 2-3.

Bligh, J. and Brice, J. (2008) “What is the value of good medical education research?”. Medical Education, 42, pp. 652-653.

Boor, K., Scheele, F., van der Vleuten, CP., Teunissen, PW., den Breejen, EM., Scherpbier, AJ. (2008) “How undergraduate clinical learning
climates differ: a multi-method case study”. Medical Education, 10, pp. 1029-1036.

Bradley, P. (2006) “The history of simulation in medical education and possible future directions”, Medical Education, 40, pp. 254-262.
Brown, J., Chapman, T., and Graham, D. (2007) “Becoming a new doctor: a learning or survival exercise?”, Medical Education, 41, pp. 653-660.

Buckley, S. and Zamora, J. (2007). “Effects of participation in a cross year peer tutoring programme in clinical examination skills on volunteer

tutors' skills and attitudes towards teachers and teaching”. Medical Education, 7, pp. 20.
Bullock, A., Burke, S., and Wall, D. (2004) “Curriculum and assessment in higher specialist training”, Medical Teacher, 26, pp. 174-177.

Bunnis, S. and Kelly, DR. (2010). “Research paradigms in medical education research”. Medical Education, 44, pp. 358-366.

Burch, VC., Nash, RC., Zabow, T., Gibbs, T., Aubin, L., Jacobs, B., and Hift ,RJ. (2005) “A structured assessment of newly qualified medical
graduates”, Medical Education, 39, pp. 723-731.

Cook, D, Bordage, G., and Schmidt, H (2008). “Description, justification and clarification: a framework for classifying the purposes of research
in medical education”. Medical Education, 42, pp. 128-133.

Cottingham, AH., Suchman, AL., Litzelman, DK., Frankel, RM., Mossbarger, DL., Williamson, PR., Baldwin, DC., and Inui, TS. (2008)
“Enhancing the Informal Curriculum of a Medical School: A Case Study in Organizational Culture Change”, Journal of General Internal
Medicine, 23, pp. 715-722.

Publishing Partner: 46
International Journal of Scientific and Research Publications (ISSN: 2250-3153)


http://www.ncbi.nlm.nih.gov/pubmed?term=%22Boor%20K%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Scheele%20F%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22van%20der%20Vleuten%20CP%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Teunissen%20PW%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22den%20Breejen%20EM%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Scherpbier%20AJ%22%5BAuthor%5D

Donaghy, F. (2008) “Induction of foundation programme doctors entering general practice”, Education for Primary Care, 19, pp. 382-388.

Easterby-Smith, M., Thorpe, R., and Lowe, A. (2002) Management Research and Introduction. London: Sage Publications Limited.

Evans, DE., Wood, DF., and Roberts, CM. (2004) “The effect of an extended hospital induction on perceived confidence and assessed clinical
skills of newly qualified pre-registration house officers”, Medical Education, 38, pp. 998-1001.

Evans, K., Hodkinson, P., Rainbird, H., and Unwin, L. (2006) Improving Workplace Learning. p34 fig 2.1 Oxon: Routledge.

Goodfellow, PB. and Claydon, P. (2001) “Students sitting medical finals — ready to be house officers?”, Journal of the Royal Society of Medicine,
94, pp. 516-520.

Gordon, JA. and Pawlowski, J. (2002) “Education on-demand: the development of a simulator-based medical education service”, Acad Med, 77,
pp. 751-752.

Gray, M. and Aspland, T. (2011). ‘Midwifery practice in the university context: Perspectives of postgraduate students on the effectiveness of
case-based learning in preparation for the workplace’. Teaching and Learning in Nursing, 6(2), pp.38-45.

Harden, RM., Crosby, JR., and Davis, MH. (1999) “Outcome-based Education”, Medical Teacher, 21, pp. 7-14.

Harden, RM. and Stamper, N. (1999) “What is a spiral curriculum?” Medical Teacher, 2, pp. 141-143.

Haller, G., Myles, PS., Taffe, P., Perneger, TV., and Wu, CL. (2009) “Rate of undesirable events at beginning of academic year: retrospective
cohort study”. BMJ, 339, pp 3974.

Hilton, SR. and Slotnick, HB. (2005) “Proto-professionalism: how professionalisation occurs across the continuum of medical
education” Medical Education, 39, pp. 58-65.

Hutchinson, L. (2003) Teaching and learning in the clinical context. Available at:

http://www.faculty.londondeanery.ac.uk/e-learning/assessing-educational-needs/Teaching_learning_in_clinical_context.pdf  (Accessed 7th
August 2013).

Illing, J., Morrow, G., Kergon, C., Burford, B., and Spencer, J. (2008) “How prepared are medical graduates to begin practice? A comparison of

three diverse UK medical schools”. Final Report for the GMC Education Committee. General Medical Council/Northern Deanery.

Khan, K., Pattison, T. and Sherwood, M. (2011) “Simulation in Medical Education”, Medical Teacher, 33, pp. 1-3.

Kilminster, S., Zukas, M., Quinton, N., and Roberts, T. (2011) “Preparedness is not enough: understanding transitions as critically intensive
learning periods”, Medical Education, 45, pp 1006-1015.

Kuper, A., Nedden, NZ., Etchells, E., Shadowitz, S., and Reeves, S. (2010) “Teaching and learning in morbidity and mortality rounds: an
ethnographic study”, Medical Education, 44, pp. 559-569.

Lave, J. and Wenger, E. (1991) Situated Learning: Legitimate peripheral participation: Cambridge University Press.

Lempp, H., Cochrane, M., Seabrook, M., Rees, J. (2004) “Impact of educational preparation on medical students in transition from final year to
PRHO year: a qualitative evaluation of final-year training following the introduction of a new year 5 curriculum in a London medical school”,
Medical Teacher, 26, pp. 276-8.

Publishing Partner: 47
International Journal of Scientific and Research Publications (ISSN: 2250-3153)


http://www.faculty.londondeanery.ac.uk/e-learning/assessing-educational-needs/Teaching_learning_in_clinical_context.pdf

Luthy, C., Perrier, A., Perrin, E., Cedraschi, C., Allaz, AF. (2004) “Exploring the major difficulties perceived by residents in training: a pilot
study”. Swiss Medical Weekly, 134, pp 612—7.

MacKinnon, M. (2001) “Using observational feedback to promote academic development”, International Journal for Academic Development, 6,
pp. 21-28.

McGahie, WC., Issenberg, SB., Petrusa, ER., and Scalese, RJ. (2010). “A critical review of simulation-based medical education research: 2003—
20097, Medical Education, 44, pp. 50-63.

McKimm, J. and Jollie, C. (2007) Facilitating learning: Teaching and learning methods. Available at: http://faculty.londondeanery.ac.uk/e-

learning/small-group-teaching/Facilitating_learning_teaching_-_learning_methods.pdf (Accessed 1st August 2013).

McMahon, T., Barrett, T and O’Neill, G. (2007) “Using observation of teaching to improve quality: finding your way through the muddle of
competing conceptions, confusions of practice and mutually exclusive intentions”, Teaching in Higher Education, 12, pp. 499-511.

McNeir G. (1993) “Outcome-based Education: Tools for restructuring.” Oregon School Study Council Bulletin (Eugene, Oregon School Study

Council).

MMC. (2012) Specialty training 2012 competition ratios. Available at:

http://www.mmec.nhs.uk/specialty_training_landing_pag/specialty_training_in_sem.aspx (Accessed 6th September 2013).

Moercke, AM. and Eika, B. (2002) “What are the clinical skills levels of newly graduated physicians? Self-assessment study of an intended
curriculum identified by a Delphi process”, Medical Education 36, pp. 472-478.

Morris, C. (2003) Teaching and learning through active observation. Available at:

http://www.faculty.londondeanery.ac.uk/e-learning/feedback/files/T-L_through_active observation.pdf (Accessed 3rd August 2013).

Nathavitharana, K. (2011) “Online generic induction for doctors in training: an end to repetition?”, British Journal Of Hospital Medicine, 72, pp.
586-9.
Norgaard, K., Ringsted, C., and Dolmans D. (2004) “Validation of a checklist to assess ward round performance in internal medicine”, Medical

Education, 38, pp. 700-707.

Nikendei, C., Kraus, B., Schrauth, M., Briem, S., Junger, J. (2008) “Ward rounds: how prepared are future doctors?”, Medical Teacher, 30, pp.
88-91.

Okuda, Y., Bryson, EO., DeMaria, S., Jacobson, L., Quinones., Shen, B., and Levine, Al (2009) “The utility of simulation in medical education:
what is the evidence?”, Mt Sinai J Med, 76, pp. 330-343.

Paice, E., Rutter, H., Wetherell, M., Winder, B., and McManus, IC. (2002) “Stressful incidents, stress and coping strategies in the pre-registration
house officer year”, Medical Education, 36 pp 56-65.

Prince, K., Van de Wiel, M., Van der Vleuten, C., Boshuizen, H., and Sherpbier, A. (2004) “Junior Doctors’ Opinions about the Transition from
Medical School to Clinical Practice: A Change of Environment”, Education for Health, 17, pp 323-331.

Punch, KF. (2009) Introduction to Research Methods in Education. London: Sage Publications Limited.

Publishing Partner: 48
International Journal of Scientific and Research Publications (ISSN: 2250-3153)


http://faculty.londondeanery.ac.uk/e-learning/small-group-teaching/Facilitating_learning_teaching_-_learning_methods.pdf
http://faculty.londondeanery.ac.uk/e-learning/small-group-teaching/Facilitating_learning_teaching_-_learning_methods.pdf
http://www.mmc.nhs.uk/specialty_training_landing_pag/specialty_training_in_sem.aspx
http://www.faculty.londondeanery.ac.uk/e-learning/feedback/files/T-L_through_active_observation.pdf

Qureshi, NS and Swamy, NN. (2008) “Postgraduate trainees’ assessment of the educational value of ward rounds in obstetrics and gynaecology”,
Journal of Obstetrics and Gynaecology, 28, pp. 671-675.
Saunders, M., Lewis, P., and Thornhill, A (2007). Research Methods for Business Students. Essex: Pearson Education Limited.

Smith, G and Poplett, N. (2002) “Knowledge aspects of acute care in trainee doctors”. Postgraduate Medical Journal, 78, pp 335-8.
Smith, SR., Cookson, J., McKendree, J., and Harden, RM. (2007) “Patient-centred learning—back to the future” Medical Teacher, 29, pp. 33-37.
Stanley, P. (1998) “Structuring ward rounds for learning: can opportunities be created?”, Medical Education, 32, pp. 239-243.

Steinert, Y., Macdonald, ME., Boillat, M., Elizoy, M., Meterissian, S., Razack, S., Ouellet, M., and McLeod, PJ. (2010) “Faculty development: if
you build it, they will come”, Medical Education, 44, pp. 900-907.

Stenhouse, L. (1975) An introduction of Curriculum Research and Development. Portsmouth: Heinemann.

Swanwick, T. (2005) “Informal learning in postgraduate medical education: from cognitivism to culturism”, Medical Education, 39, pp. 859-865.
Swanwick, T. and Morris C. (2010). ‘Shifting conceptions of learning in the workplace’, Medical Education, 44, pp.538-539.

Swanwick, T. and Plint, S. (2006). ‘From supernumerary to supervised professional development: workplace learning for specialist training for

general practice’, Education for Primary Care, 17, pp.97-103.

Tucker, K., Wakefield, A., Boggis, C., Lawson, M., Roberts, T. and Gooch, J. (2003) “Learning together: clinical skills teaching for medical and
nursing students”, Medical
Education, 37 pp. 630 — 637.

van Hell, EA., Kuks, JB., Cohen-Schotanus, J. (2009) “Time spent on clerkship activities by students in relation to their perceptions of learning
environment quality”, Medical Education, 43, pp. 674-679.

Walton, J. and Steinhert, Y. (2010) “Patterns of interaction during rounds: implications for work-based learning”, Medical Education, 44, pp.
550-558.

Publishing Partner: 49
International Journal of Scientific and Research Publications (ISSN: 2250-3153)


http://www.ncbi.nlm.nih.gov/pubmed?term=%22van%20Hell%20EA%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Kuks%20JB%22%5BAuthor%5D
http://www.ncbi.nlm.nih.gov/pubmed?term=%22Cohen-Schotanus%20J%22%5BAuthor%5D

Appendixes

Appendix 1 — Project Information Pack

Publishing Partner:
International Journal of Scientific and Research Publications (ISSN: 2250-3153)

50



LUTON &
University of DQ\N‘S‘TABL.E
Bedfordshire '

‘Overcoming barriers to learning for junior doctors in the delivery suite: a case study.’

Doctors/Participants Information pack, 12/05/2013, Version 1

You are being invited to take part in a research project to investigate and analyse whether certain medical education
interventions can help enhance the learning and overcome barriers to learning for junior doctors in working in the

delivery suite.

What is the aim of the project?

The overall aims of the project are to increase understanding of what current learning on the delivery suite it like,
what barriers exist and how they affect learning and whether some interventions to try and overcome these barriers
can help enhance the learning experience for junior doctors working in our busy delivery suite. If these trial
interventions work, there may be a place for medical education reform in our department to sustain life-long

learning in the delivery suite and improve learning experiences for our junior doctors.

The interventions I will be trialing include:

o Implementing a theme of the week curriculum (TOTW)
e Implementing learner centred ward rounds (LCWR)
¢ Implementation of a new induction programme

e  Including the topic of medical education into morning teaching sessions

What will participants be asked to do?

Should you agree to take part in this project, you will be asked for your consent to have a medical educational
faculty de-briefing session recorded (consultants only), your ward rounds observed with notes recorded on the
teaching/learning interaction taking place only (not on clinical work), morning teaching sessions on the delivery
suite related to medical education observed and notes taken on the nature of discussions and teamwork related to
problem solving (not on clinical discussions) and finally some informal discussions related to junior doctors learning
and barriers to learning in the workplace may take place where informal notes may be taken to lead more research

and discussion related to this project.
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Do I have to take part?

It is up to you to decide whether or not to take part. If you do not decide to take part, please let the researcher know
as soon as possible (see contact details overleaf) or prior to a research observed session. The researcher will ask you
again on the day if you are still willing to participate and then ask you to sign a consent form in his presence.
However, you are still free to change your mind at any time during the life of the project without giving a reason. If

you decide not to take part, or to withdraw your data at any time, it will not affect you in any way.

What data or information will be collected and what use will be made of it?
The data will be variable and involve mainly qualitative data. I have specifically chosen this type of data collection
and analysis as I feel it will provide more honest, open and engaging input and feedback from those within the

department as opposed to tick-box questionnaires.

Data will be from:

e Arecorded faculty group de-brief session either during or after these interventions (Consultants only).

e Project diary notes, mainly ethnographic data I will be noting during the project when interventions are

implemented and afterwards.

e  Supplemented data from informal discussions with junior doctors and non-faculty members of the delivery
suite before, during and after the interventions. Including discussions with new trainees entering the
department based on the induction programme and their thoughts on the theme of the week and learner

centred ward rounds when they are to work in this department.

Will the information I give be kept confidential?

The recordings or notes will not be made available to anyone outside yourself, your session co-participants and the
lead researcher. If you would like to view your own recording within the hospital premises, the researcher will
construct a temporary edit that features your presentation only and not that of your colleagues. The data will be kept
in a locked drawer in the researcher’s office and contact details or digitised audio files will be kept in a password
protected file on the researcher’s computer. Neither your name nor any other identifying details will be recorded on
any data produced. One copy will be made of each recording in case of loss or damage which will also be stored
securely.

All data will be deleted at the end of the project (October 2013) by the researcher, except a audio recording of the

de-brief session which may be kept in the hospital for research governance purposes. Results of this project may be
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verbally presented or published in academic journals including short anonymised transcribed extracts of talk, but

any data included will in no way be linked to any specific participants.

What are the possible benefits or disadvantages of taking part?

This project will provide the opportunity for you to give us some valuable insight into the nature of barriers to
learning in the delivery suite and whether interventions can help overcome these. During the recorded and observed
sessions and on your request, you will have the opportunity to access your own data for reflective purposes. The
researcher will be inviting all participants to feedback sessions towards the end of the project to discuss the findings
of the project and their practical application. In terms of disadvantages, some people may feel more self-conscious
when they know they are being recorded or observed, this may cause clinical duty to take longer than usual or in

small cases be of a different standard than usual.

Dr Vikas Acharya, Foundation Year 2 Trainee (Project Lead)
Ms Shahnaz Akbar (Lead Consultant supporting project and College Tutor)
Ms Samita Das (Supporting Consultant and Faculty Lead)

Contact for further information

So that | can answer your questions or comments about our project, either now or in the future, please feel free to

contact me: -

Vikas Acharya

Foundation Year 2 Doctor (Dept of Paediatrics)
Luton and Dunstable Hospital

Lewsey Road

Luton, Bedfordshire

LU4 0DZ

Email: vikas.acharya@ldh.nhs.uk
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Contact for any complaints

If you wish to make a formal complaint concerning this project, please contact: -

Ms Shahnaz Akbar
Consultant Obstetrician and Gynaecologist

Tel: 01582 491166 Email: shahnaz.akbar@ldh.nhs.uk

Dr Clare Morris
Lead for MA in Medical Education and Project Supervisor
University of Bedfordshire

Email: clare.morris@beds.ac.uk
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Consent Form for Participants, 12/05/2013, Version 1

“Overcoming barriers to learning for junior doctors in the delivery suite: a case

study.’

| have read the Information Sheet concerning this project and understand what it is
about and its implications. All my questions have been answered to my satisfaction. |
understand that | am free to request further information at any stage.

| agree that:- (Please circle each point as appropriate)

1. My participation in the project is entirely voluntary; Y/N

2. | am free to withdraw my data from the project at any time without any Y/N
disadvantage;

3. All original data will be retained in secure storage until the project is completed Y/N
in October 2013 and then deleted;

4. Anonymised electronic copies of all data will be retained by the sponsor in Y/N
secure storage for research governance purposes;

5. During the lifetime of the project, a copy of original recordings will be available Y/N
to myself for viewing within the Luton and Dunstable Hospital NHS Trust
premises;

6. Short anonymised transcribed extracts from the interview/sessions may be Y/N

published in academic journals (delete as appropriate);

7. Short anonymised transcribed extracts/audio-only clips from the Y/N
interview/sessions may be used in associated research presentations (delete
as appropriate);

8. Short anonymised transcribed extracts/audio-only clips from the Y/N
feedback/commentary session may be used for educational/staff development
purposes within the Luton and Dunstable Hospital Trust (delete as
appropriate);

| agree to take part in this project.

Participant name............ccccooviiiinn . Signature.........cccoveeeiiiinnne Date..........ceenns
Researcher name..........cccoccciieenne Signature.........ccccceeeeiiiiiinenn. Date........cocovennee
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Appendix 3 — Intervention Timeline

Medical Education Development Project — Proposed/Used Timeline

Date/Week LCWR TOTW Med Ed Teaching Induction
03/06/13 LCWR TRIAL
10/06/13 LCWR TRIAL Med Ed Teaching
17/06/13 LCWR TRIAL
24/06/13 LCWR TRIAL Med Ed Teaching
01/07/13 LCWR TRIAL TOTW Trial
15/07/13 LCWR TRIAL TOTW Trial Med Ed Teaching
22/07/13 LCWR TRIAL TOTW Trial
29/07/13 LCWR TRIAL TOTW Trial Med Ed Teaching
05/08/13 LCWR TRIAL TOTW Trial Induction
12/08/13 LCWR TRIAL TOTW Trial Med Ed Teaching Induction
FACULTY REVIEW FOR NEW ROTATION

Timeline Key:

LCWR — Learner Centred Ward Rounds (Miss Das)

TOTW - “Theme of the week” curriculum intervention (Ms Akbar)

Med Ed Teaching — Medical Education topic in handover teaching, 1 day (Miss Das)

Induction — Induction programme for new doctors starting in August 2013
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